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Abstract

One in four children in U.S. schools are part of an immigrant
family, and we need to ensure that there are enough, and culturally
sensitive services available to meet their needs and help them succeed
educationally. Using a qualitative document analysis framework,
the authors deductively coded more than 110 websites to assess the
services available to immigrant students in a city in a Mid-Atlantic
state of the United States. The results indicate that services included
English as a second language services (n=33), tutoring (n=23), parent
engagement activities (n=11), summer programs (n=11), college
access programs (n=10), and orientation programs (n=9). Together
the agencies and schools offer many programs that are reminiscent
of collective impact models. We provide recommendations for future
research and practice.

Keywords: Immigrant; Student; Services; Educational Success
Introduction

One in four children in United States (US) schools are part of
an immigrant family [1]. Hadjar and Scharf [2] suggest that, due to
Western societies’ emphasis on meritocracy, education functions as an
important tool for immigrants to achieve success in accordance with
this ideology. As a result, ensuring immigrants’ access to equitable
and inclusive education is an essential factor to their integration and
achievement in the U.S. The needs of immigrant students, as well
as the immigrant populations coming to the U.S. are constantly
changing. For example, Vietnamese refugees were the biggest group
entering the U.S. after the Fall of Saigon in 1975, which is similar
in many ways to the Afghans arriving to the U.S after troops pulled
out of Afghanistan in 2021 [3]. Over the past decade we have seen
a variety of crises at the southern border such as large numbers of
unaccompanied children [4], families being forcibly separated under
the Trump Administration [5], and currently there are restrictions
on arrivals leading to encampments in Mexico [6] and Haitians
waiting on shores [7]. Across nationalities and immigration statuses,
however, the literature has consistently established that educational
attainment is a major predictor of success later in life for people for
immigrants in the U.S. [8-13]. In this study, we assessed the services
available to immigrant students in a city in a Mid-Atlantic state of
the United States, in order to analyze ways in which we can improve
service diversity through a collective impact model to help students
to the highest extent possible.

Strengths Based Approach

Research on newcomers often focuses on needs and deficits due to
the many challenges newcomers face upon arrival to a new country
[14-16]. However, it is necessary to recognize the strengths of
newcomers as well [17]. A strengths based perspective emphasizes
shared knowledge [18,19] and collaboration [18]. Additionally, a
strengths based approach encourages social workers to acknowledge
the strengths, abilities, proficiencies, and potential of clients [18].
Some teachers and school staff see the problems and challenges of
working with immigrant students first and focus on these rather than
using a strengths-based approach [20].

We recognize and acknowledge the importance of interacting with and
distributing information on immigrant communities using a strengths-
based perspective to contribute to their empowerment processes.
Therefore, our literature review will highlight the educational needs
of immigrant students, and this will be complimented by our results
section which focuses on the services provided by this city in order
to meet these needs and assist newcomer students in reaching their
academic potential in the U.S.

Literature Review
The Value of Education and how it Helps Immigrant Families

In the U.S., education is seen as both 1) a vehicle for social capital
and access to greater opportunities in life, and 2) something that
protects our youth from trouble. Education fosters the empowerment
processes of immigrants by providing opportunities to build
successful outcomes, such as through language learning, enhancing
cognitive skills, building relationships, and learning about U.S.
values and culture [9]. Promotion of these skills allow immigrants
to exercise greater control over their futures in the U.S.. Equally
important, education plays an integral role in one’s employment and
career growth, as Carnevale et al. [8] reported that postsecondary
education beyond high school is necessary for about 65% of all jobs.
Consequently, education supports immigrants’ empowerment and
integration to the U.S., and also provides resources and tools to build
long-term stability and success [9]. Evans and colleagues [10] also
found this to be true in that educational attainment was a significant
predictor of self-sufficiency for immigrant youth aging out of foster
care. Lastly, Sleijpen and colleagues [13] found that education
enabled refugee youth to move across levels of social stratification.

J Ment Health Soc Behav
vol. 4 iss. 1 (Jan-Jun) 2022


http://Creative Commons Attribution License 4.0
http://Creative Commons Attribution License 4.0

Page 2 of 8

Relatedly, education is also a protective factor. Research shows
that low educational attainment leads to delinquency and crime and
that failing high school increases likelihood of involvement with the
prison system [21]. Similarly, low school engagement or sense of
belonging in school is associated with higher levels of youth violence
[22]. Therefore, parents in low-income neighborhoods internationally
often feel that education is “the way off the street” [23].

Many immigrant children face challenges that make it difficult to
fully participate in education. These include language and cultural
barriers [24], challenges with academic adjustment and expectations
in the U.S. [25], unresolved historical trauma [26,27] , as well as
differing priorities and goals between family members who may
want children to work vs. schools who may push for access to
college [28,29]. Additionally, level of education, language ability,
lack of familiarity with US school systems, and socioeconomic status
of parents greatly influences the parent’s availability to assist their
children with homework and educational needs [30,31,32]. Given
the multiple challenges that immigrant students face, educational
attainment and access to freely attend and participate in school is
of utmost importance to immigrants in the U.S. educational system.

Academic Achievement for Immigrant Students

Research shows a variation in rates of academic achievement
among immigrant students and children of immigrants [33,34]. For
example, Rodriguez et al. [35] found that native students performed
better in science and mathematics. However, De Feyter et al. [36]
revealed that children of immigrants showed better attendance,
higher grades, and higher scores on standardized reading and math
tests in comparison to their peers from native families. In addition
to this variation, a paradox is noted in educational research around
immigrant students, which states that despite apparent challenges
immigrant students face during their transition to the U.S., they tend
to do about as well or better than their native peers [37]. This paradox
is more pronounced for boys in comparison to girls, as well as children
of Asian and African immigrants in contrast to other groups [38]. In
Jeong&Acock’s, [39] study of East Asian and Mexican immigrant
families, results showed that disparities between rates of academic
achievements of immigrants were based on the characteristics of
the child and their family. Achievement was found to be largely due
to familial resources, which demonstrates that access to resources
plays an important role in immigrant students’ achievement [39].
Additionally, the contrast in research findings related to immigrant
academic achievement may be explained by several different variables
that are critical in determining an immigrant student’s achievement,
such as cultural dissonance between the beliefs and values of one’s
home and school, ethnic discrimination at school, and psychological
well-being [40]. Due to the variety and number of such variables,
immigrants’ academic experiences are likely to vary greatly.

Research shows that different factors are important determinants
in educational outcomes for immigrant students and children of
immigrants. For example, their parents’ lack of English proficiency
and knowledge of U.S. cultural and educational systems can pose
challenges to immigrant students [39]. Jung & Zhang, [41] found that
English language proficiency of immigrant parents is an important
contributor to the academic success, cognitive development,
and English language proficiency of their children. Additionally,
discrimination negatively influences academic performance of
immigrant students [40]. Legal status of immigrant parents also
plays a role in academic outcomes; however, use of social services
may decrease the negative effects a parent’s legal status has on their
child’s education [42]. The numerous external factors involved in
influencing academic outcomes for immigrant students shows that
more effort and attention is crucial to accommodate for these factors
in school settings, such as training for staff and teachers, engagement
and outreach efforts for parents, and cultural awareness activities to
assist immigrant students in building positive academic outcomes.

Methodology

The research team conducted a document analysis of websites
for local schools, organizations, nonprofits, and local businesses to
search for available services and answer the research question: What
educational support services are available to immigrant students in the
city? A document analysis is a form of qualitative research methods
that uses a systematic process to review existing written works
(in this case, websites) in place of interview transcripts [43]. The
primary search engine was Google search, and 113 different agencies/
programs were located that advertised services for immigrants
within the metro area using search terms such as: education, school,
immigrant, refugee, asylee, service, and [city name]. Our exclusion
criteria included the following concepts: newspaper articles written
before 2018 were not included in case the agency was no longer
in service; agency addresses were searched on a map and we only
included those within the geographic bounds of the city; and we
excluded agencies that are open to all people as the purpose of the
study is to better understand resources developed for and targeted
specifically to work with immigrant students and families. However,
if the website was presented in multiple languages, we did include
the agency/program with the thought that translation of a website was
a significant effort towards inclusion of English Language Learners,
many of whom are immigrants.

After extensive training, research assistants completed deductive
coding on all 113 websites looking for content to fit six different areas
related to school services as determined by researcher experience and
a literature review on the subject. The six themes included: summer
bridge programs, orientation to a new school, parent engagement
in school, tutoring and academic support (which included tangible
supplies to help students in school), English as a Second Language
programs, as well as resources on college programs and access (ie.
applications/scholarships). The research assistants took detailed
notes from each website about programs and assistance that touched
upon any of these areas, including direct quotes when relevant.
The research team met weekly during the coding phase to ensure
everyone was understanding content on the websites, and assigning
the appropriate codes. The university IRB approved this protocol.

Secondarily, we looked to analyze the types of organizations
providing services to immigrants, and which services they provide.
In order to do so, we coded organizations using the following
process: Organizations coded as school-oriented include services at
individual schools, district-wide initiatives, community college and
university run programs, and anything housed in a school building.
Government run programs included those affiliated with the Mayor’s,
or the Governor’s office. For all other organizations, we searched
the website to determine the reach of the organization and program:
international, national, or local community based services.

Characteristics of the City’s Immigrants

In order to understand the results of the document analysis, it is
important to fully understand the immigrant community living
in the city. While the focus of this study is immigrant students in
K-12 education, we include statistics on all immigrants because the
research supports the idea that parents are influential in the academic
trajectory of their children [30-32,39,41].

The city of focus for this study has a population of roughly 600,000
residents. More than 15% of residents in the state are foreign-born
[44], but only eight percent of residents in the city identified as
foreign-born [45]. Nonetheless, immigrants in the city are a diverse
population. Of the foreign-born population in the city, 41% are from
Latin America, 26% are from Asia, 19% are from Africa, 11% are
immigrants from Europe, 2% are from North America, and 1% are
from Oceania. In terms of racial identity, 34% of immigrants are
White, 32% are Black or African American, 21% are Asian, less
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than one percent are American Indian and Alaska Native, or Native
Hawaiian and Other Pacific Islander. Eleven percent of immigrants
self-identified as some other race and two percent are two or more
races. In terms of ethnicity, 26% are Hispanic or Latino Origin (of
any race), and 19% are White alone, not Hispanic or Latino. Almost
half (41%) are naturalized citizens, 52% identify as male and 48%
identify as female. Only about half (46%) of immigrants in the
city are in a married-couple family, and 51% are living in other
households [46].

The age demographics of immigrants in the city are as follows: 1%

are under age 5, 5% are aged 5-17 years, 9% are aged 18 to 24 years,
47% are aged 25-44, 15% are aged 45-54 years, 11% are aged 55 to
64 years, 7% are aged 65 to 74 years, 4% are aged 75 to 84 years,
and 1% are aged 85 years or older. The median age of immigrants in
the city is 39 years [46]. According to City Public Schools [47], just
over seven percent of students are English Language Learners. Of
all the immigrant students in the city, only 1% attend nursery school/
preschool, 15% of immigrant students are enrolled in K-8 and 13%
are currently enrolled in highschool. According to the census data,
there is a much higher number (71%) of the immigrants enrolled in
college or graduate school, which encompasses people of all ages.

-

~

NG

School Enrollment Percent

Nursery School & preschool | 1%

Elementary School (grades | 15%

K-8)

High School (grades 9-12) 13%

College or graduate school | 71%

Table 1. Educational Demographics of Immigrant Students in

the City

J

In terms of immigrants aged 25 and older in the city, there is a
pretty even split among educational attainment. For example, 20%
have not completed a high school degree, and another 19% have only
acquired a high school diploma or equivalent. On the other hand,
18% of students have attended some college or received an associate

degree, and 19% have completed and received a bachelor's degree.
Only 24% have received either a graduate or professional degree.
Regardless of education level, 84% of immigrant households have
a head of household who is working in the local labor market [46].

-

~

Educational Attainment

Percent

Less than high school graduate

20%

High school graduate (includes
equivalency)

19%

Some college or associate’s
degree

18%

Bachelor’s degree

19%

Graduate or professional
degree

24%

NG

Table 2. Educational Attainment of Immigrant Parents in
the City

J

Results

In the city, we found that websites discussed educational services
targeted for immigrant students including information on: English
as a second language, tutoring, parent engagement, summer bridge

programs, college access, and orientation programs. In graph 1,
below, we visually display the number of organizations that offer
each type of educational service for immigrant students discussed
in this paper.

-

N

Graph 1. Types of Educational Resources in the City

~
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English as a Second Language

Many ESL supports are offered to students and families through the
public school system. The city public school system uses their school
website to disseminate information about ESOL school services and
important information for ESOL students and families, such as the
assessment process for ESOL school services. They also provide
online/PDF learning resources for ESOL students and families.
The provision of ESOL services to newcomer students in the city
depends on the student’s English language proficiency, which is “...
determined by the Kindergarten W-APT' or the WIDA Screener and
the annual WIDA ACCESS..."

Thirty-three sources mention ESOL services on their websites.
Of these sources, many organizations offered ESOL classes and
instruction to newcomers that focused on teaching and strengthening
English skills, with some specifying the specific levels of English
at which the classes were taught, such as... “Low Beginning,
High Beginning, Low Intermediate, High Intermediate, Advanced/
Civics, Conversation for Advanced Speakers." Additionally, one
organization discussed the variety of reasons that one might take
an ESL course, by mentioning goals such as “...earn[ing] a college
academic certificate or degree, develop[ing] their language skills for
personal enrichment, or obtain[ing] a GED." Some organizations
offer after-school programs to help students learn English, while
others offer ESOL classes in a virtual format.

Other organizations apply a holistic approach to their delivery
of ESOL services. For example, one organization incorporates
English language learning (ELL) into sport activities, as they “...
integrate English language learning into our coaching, practice
designs, and soccer activities, while also providing direct English
language support off the field, as resources allow." Similarly, other
organizations use art engagement as a vehicle for ELL. Another
program utilizes a structural approach, as they stated their work
“improves student achievement through the design, implementation
and assessment of the English for Speakers of Other Languages
Program (ESOL)." These approaches allow newcomers to engage in
English practice in a social and cultural setting, instead of isolating
learning activities solely to a structured setting, such as a classroom.
In regard to eligibility requirements, some ESOL services require
a fee to participate. Additionally, some services target specific
populations of newcomers, such as refugees, asylees, and women.

Tutoring and Academic Support

Twenty-three organizations provide tutoring or academic support
services to immigrant students in the city, either in-person or online.
One school offers early literacy tutoring and another organization
targets adults, as they provide instructional services to help prepare
for GED exams. Multiple organizations, both schools and community
agencies, offer after-school programs. Common goals identified
for after school programs include “...homework help, [building]
social skills, and... improving English language skills", as well
as providing cultural enrichment activities. Similar to after-school
programs, some schools and organizations offer educational clubs,
such as literacy and STEM clubs.

Another program includes academic support to help students build
life skills, increase their scores on exams and assessments, and
overcome language barriers that may be present during learning.
There is an organization focused on "creating quality learning
spaces in formal schools and informal education settings, such as
community-based education and accelerated learning programs
for children who have missed years of schooling." Although many
organizations provide services that are primarily focused on tutoring,
numerous organizations provide comprehensive services that support
positive outcomes in addition to academic achievement, such as
enrichment activities, mentoring programs, and college preparation
services.

One school offers services to promote school readiness for young
students. Two programs specifically target Latinx youth and families.
Another program noted that services are for students who are 5-20
years old. Some organizations specifically targeted refugee children.

Parent Engagement

Nine programs intentionally include parent engagement services
within their suite of services. Of these, seven are school based
programs that encourage parents and caregivers to partake in
the school community and their children's learning. During the
COVID-19 pandemic, one school hosted virtual discussions with
parents to help teach them about “create[ing] a home environment
that is conducive to learning.” One organization hosted a program
solely for parents, and another was open to both parents and teachers
to allow for open discussion and facilitate parental participation
in school. One local organization offers a nine week workshop in
Spanish in which “parents learn how to navigate the educational
system, and how to take an active role in their child’s education."
Additionally, one school offers summer programs that include family
engagement and resources for home. Here, parents are given the
opportunity to apply for leadership roles, serve on committees, and
volunteer in classrooms, sports and clubs.

Summer Programs

Eight agencies discuss summer educational programs. Two are
camp-style programs targeted towards younger children and include
a curriculum. One of these is only open to refugee children and
the other is open to all children, but specifically noted they do not
discriminate against immigrants. Another agency offers a structured
literacy program for children in grades one through five. The school
district offers summer school, and immigrant students are eligible to
take summer courses as a repeat course, or to get ahead on credits.
Two agencies have summer tutoring available to all children. Lastly,
one organization works with immigrant high school students to pair
them up for summer internships and professional experiences that
will help prepare them for life after graduation.

College Access

Access to higher education is important for immigrant and refugee
children as they prepare for their futures, and these programs assist
families with the logistics and knowledge needed to navigate the
college process in the US [48,49]. Eight programs provide resources
to help navigate newcomers through the college process. These
programs include workshops, college fairs, and mentoring programs
which aim to “facilitate immigrant students access to higher education
and postsecondary opportunities." One program brings in college
and scholarship representatives to give students the opportunity to
ask one on one questions. Another program targets their workshops
to both parents and students with culturally relevant materials in
Spanish and English. These materials highlight the “importance of
high school completion, higher education, financial aid scholarships
and college preparation." Additionally, two of the organizations
focus on providing scholarships to students in need of financial aid.

Mentoring programs with a focus on high school and college
preparation and support are another key service found in the document
analysis. One organization stated that their mentoring services
were meant “...to enlighten students about the college application
process, financial aid, course selection, homework help, employment
opportunities, and other topics.” One mentoring program is hosted
by the local community college in an effort to increase enrollment. A
similar theme of preparation for higher education was found in other
programs, such as academic coaching, with the purpose of helping
“...students [learn] how to pursue [city name omitted] City academic
programs and prepare children for higher education." One of the
mentoring programs had eligibility prerequisites for students, such as
age and GPA requirements, and current or former status as an ESOL
learner.
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Orientation to School

Eight organizations identify orientation to school as a service or
goal of the organization. Some organizations support students with
early steps in the process such as enrolling students in schools,
choosing schools and classes, or learning about ESOL services.
One school utilized a case management framework to connect with
families, even during the pandemic, by using coordinators to talk
with families, answer questions about navigating the school, and
connect families to resources. Other schools and organizations focus
on preparation services for high school and some even include a
focus on colleges, such as “...workshop [s] for students and parents
[to promote] early planning and knowledge about post-secondary
options.” One program focuses specifically on helping "school-
aged youth develop the knowledge and skills required for academic
success and positive integration." The findings show that services
meant to aid individuals in orienting to school prioritize helping
students enroll in the school, decision making, connecting them to
related services, and developing skills and knowledge about U.S.
education. Very few services targeted specific populations or had
certain eligibility requirements, however one program is specifically
targeted towards Latinx families.

Types of Organizations and Educational Services Provided

Throughout the analysis we found that many different organizations
were offering services, and therefore the section below shares
descriptive statistics and patterns among the type of organization
and the types of services provided by organizations. Table 3, below,
displays the findings from an analysis that describes the type of
organization (school, government organization, community-based
organizations, national, and international organizations) for each of
the 97 different educational services described in Graph 1 above.
It should be noted that of the 113 agency websites reviewed, there
were 61 organizations that did not provide educational services (ie.
they offered housing, legal assistance, food pantry, etc) and therefore
these organizations are not listed below as the research question
specifically relates to educational services.

Additionally, the analyses found that 14 organizations were
religiously affiliated, in that they identify a house of worship, or
the name of a religion, in the name of either the organization or the
specific program.

-

~

NG

Public School/ | Government | Community National International Total
Higher Programs Based Programs and | Organizations
Education Organizations | Nonprofits
English as a 15 2 12 3 1 33
Second Language
Tutoring and 8 1 10 2 2 23
Academic Support
Parent 7 4 11
Engagement
Summer Programs | 6 4 1 11
College Access 10
Orientation to 4 2 2 1 9
School
Total Educational | 41 3 40 9 4 97
Services
Table 3. Types of Organizations that Provide Educational Services

J

Discussion and Implications

In this section, we will compare and contrast our findings with
other literature on the topics at hand, and provide implications for
research, practice, and policy. We will also discuss the ways that
these services work together to provide holistic care and assistance
to immigrant families.

English as a Second Language

The literature strongly supports the importance of the English
language skills for non-native speakers’ success and integration into
U.S. society [50,51]. Lack of English proficiency has been attributed
to many problems related to the well-being of immigrants such
as economic, social, and health challenges [52,53]. For example,
Youdelman [53] states that individuals who are less proficient in
English encounter language barriers that result in lower quality
healthcare. Therefore, it is great to see that ESOL classes are widely
offered across the city, and that they include varying levels in order
to reach a broader group as not all immigrants have the same English
proficiency. ESL classes should be offered in the school setting, in the
community, and virtually in order to meet the needs of both students
and their families. ESL services should also be available to adults as
the literature suggests that parents' knowledge can heavily influence
the academic outcomes of children [30-32,39,41].

Tutoring and Academic Support

Many newcomer students face barriers and challenges when
adjusting to anew school, such as language barriers, gaps in schooling,
and lack of knowledge about culture [16,54]. Our results show that
organizations utilize many different approaches to support newcomer
students, which reveal important implications for students, parents,
school professionals, and policy makers. For example, child and
adolescent newcomers may arrive in the U.S. with limited education
due to migration patterns or availability and access ability in their
home country [16,55]. Supportive services that are targeted towards
helping newcomer students fill the gaps in their education can be
helpful as the academic experiences of immigrant students may differ
from other students. Evans and colleagues (accepted), found that
immigrant students want more tutoring than is available.

Equally important is the social and emotional well-being of students
in schools. Therefore, participating in a mentoring program upon
arrival to the U.S. may facilitate an immigrant student’s acculturation
process [56,57]. Additionally, mentoring programs serve as a
useful tool that provides a comprehensive approach for a student’s
welcoming process to a new school, such as helping the newcomer to
make social connections, learn about available clubs and programs,
etc [57].

Other useful approaches may be adult education programs. Adult

J Ment Health Soc Behav
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newcomers may arrive in the U.S. with limited education that impacts
their ability to participate in other important processes during their
integration process, such as getting a job. Refugees can access
formal cultural orientation classes [58,59] but other immigrants are
not given this resource and therefore, more services are needed at
the community level to educate parents on the educational policies
(e.g. mandatory attendance, graduation requirements), and norms for
parental engagement.

College Access and Mentoring

College mentorship programs play a critical role in promoting
school engagement and facilitating academic success [48]. Research
shows that there is no systematic way to find mentors and the schools
often lack individuals with knowledge on guiding undocumented or
DACA students through the college process. Therefore, individuals
on the college institution side are often the ones providing support,
albeit outside of their job description [48]. Our results show that
multiple agencies are helping newcomer students to access college,
and providing mentoring throughout this process, which is a strength
within the city.

Orientation to School

Although the city schools offer specific resources to help enroll
and integrate newcomer students into schools, students could benefit
from additional supportive services from schools or independent
organizations. Orientation is an ongoing process, and does not
stop once the student is enrolled in the school. Case management
services can aid in helping and advocating for newcomer students
when challenges or barriers arise [60]. Programs that focus on
building positive social support, such as peer mentoring, can help
the newcomer learn about school culture and student resources
directly from the students themselves [57,61]. Additionally, most
organizations that offered orientation offered it for students and
did not mention parents and the orientation that they need. Parents
and caregivers may need assistance in learning about the school
system as well, for example, understanding the school’s grading
system, requirements for graduation, or how school busing systems
operate. Interventions such as the WeGrad program at Arizona State
University [62] are an example of the ways we can build capacity and
knowledge of immigrant parents. Services that involve parents in the
initial orientation process can demonstrate the importance of their
long-term involvement in their child’s education.

Types of Organizations and Educational Services Provided

In Graph 1 above, we see that the most provided services include
English as a Second Language classes/supports (n=33), and other
academic tutoring or supports (n=23). This is not surprising to find
the research that supports the need for academic achievement in
order to succeed in the U.S. is plentiful [8-13,21,22]. In Table 3 the
types of organizations are in a matrix with the types of services. This
chart shows that the majority of educational services are provided
by schools (n=41) and by community-based organizations (n=40)
as opposed to government organizations or national/international
organizations. The schools being most involved makes sense to the
authors as schools have the most knowledge and most closely related
mission to helping students
succeed. Many immigrants fear government organizations if they are
lacking legal status, or have been treated unfairly in the past [63].
Yoshikawa et al., [64] note that community based organizations
and religious organizations provide much of the service needs to
immigrant families in the US. We see this as an explanation to the
high number of community based organizations found in this study.
Local community-based organizations have spent time working to
build rapport and trust in immigrant communities, and once this
relationship is built the immigrant may return to that organization
first in times of academic need.

Limitations

This study has limitations. First, if a website was in multiple
languages only the English content was coded and it is possible that
some relevant content was missed as some websites did not appear to
translate all content word for word. Secondarily, we found Facebook
pages for organizations that seemed to fit our criteria, but these often
had very minimal information, and sometimes there was no actual
website to find more information on the program/organization.
Third, informal resources were unable to be accounted for due to our
methodology. For example, there was a news article about a great
community advocate that seemed to be meeting critical client needs,
but she was not an organization, and therefore we could not find any
additional information to analyze for this study. However, we are
recommending that future studies include interviews so that these
sources could be identified and included for a more holistic picture.
Lastly, and most importantly, this study is a document analysis of
website materials and there is a need to dig deeper and understand the
resources that are available and used by immigrant families but that
might not be listed online.

Future Directions

While the services provided in this city seem to be numerous and
welcoming towards immigrant and refugee students, there are always
opportunities to improve and offer more if we want immigrant
students to achieve the best possible outcomes. Here we will discuss
a few recommendations including: more intentional collaboration,
specific summer bridge programs to make entering the school easier,
and enhancing the rigor of the research through a mixed methods
approach.

Kania and Kramer [65] coined the term collective impact when
they established a model for social change that described large-
scale social change can only be possible when there is cross-sector
coordination. The earliest examples of collective impact focus on the
U.S. public school system because of the fact that amazing teachers
can make progress for one child, or in one classroom but that system-
wide progress at improving our educational system and decreasing
the achievement gap has not happened [65] and this model is still
used when looking at education [66], including models specific to
advancing Latinx students [49] and immigrant students [67]. The
findings from this study show that there are 97 different programs
serving immigrants across the city. This could be a great opportunity
to collaborate more intentionally and develop a strategic plan for
advancing the academic (including social and emotional) well-being
of immigrant students in this city.

Bridge programs are designed to help new students acclimate to
school norms and help learn basic content and language skills with
the hopes of higher success rates during the school year [68,69,70].
Our analyses did not find any programs specifically focusing on
preparing children for school or bringing them up to grade level, and
so this may be an additional service that is needed for students in the
city. We acknowledge that immigrants arrive in the U.S. throughout
the entire year, and so not all students would benefit from this type of
program, yet it could be beneficial to many.

In order to build upon the research started in this study, we suggest
a few things. First, qualitative interviews are needed with service
providers to understand what other resources are available that were
not mentioned on websites. Additionally, interviews can enable us to
understand more informal support systems in the community, which
are a valuable resource, and can also help us to understand when an
advertised service is not actually available to clients due to waitlists,
staff shortages, accessibility, or other problems. Furthermore,
examining services offered at the individual school level, in addition
to the district level, would provide a more detailed representation
of the network of services and resources provided to newcomer
students. It could be interesting to map the different agencies and
services to better understand gaps across the city.
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Conclusion

Research demonstrates that immigrants have high educational
aspirations [2]. Additionally, immigrants place great value on
education and have high expectations for their children’s education
[23,71,72]. Our study aimed to identify and analyze the scope of
educational resources and services available to newcomer students
in the city. The research team utilized qualitative research methods
in the form of a document analysis to review and categorize services
available to immigrants.

Our results demonstrate strengths and weaknesses in regards to
the availability of services offered to newcomer students in the city.
There are a multitude of ESL services available to immigrants as
well as tutoring and academic support for newcomers that can help
to address the educational achievement gaps for immigrant students.
However, our analyses show a lack of available services in programs
that promote school preparation and the social and emotional needs
of children who are new to the U.S. school environment. Lastly, while
there are many services available we are unsure to what extent they
work together to meet common needs. Collective impact models are
most successful when stakeholders are intentionally brought together
and sitting at the same table to have these conversations.

Our recommendations for future research involve qualitative
interviews with service providers to gain a more comprehensive
understanding of services available to newcomer students in the
city. In addition, we suggest diving in deeper to understand what is
offered at individual schools as compared with at the school district
level. While these recommendations are based upon the analysis of
this specific city, we think that the idea of holistic and well-rounded
services should be applied to various geographic areas and therefore
we encourage other areas to complete similar analyses of their own
services.
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